


LIVE THEATRE IS AN ACTIVE EXPERIENCE! 

THEATRE IS A TWO-WAY EXCHANGE: 

Actors are thrilled when the audience is engaged and responsive. This show relies especially on the 
audiences active engagement and participation. We want you to laugh, cheer, clap and really enjoy 
your time at the theatre. As you participate, please remember to be considerate of the performers and 
of your fellow audience members. 

GROUND RULES: 

As members of the audience, you play a vital part in the success of a theatrical performance. 
Please review the following theatre rules with your students prior to your visit to the theatre. 
• Food, drinks, candy and gum are not permitted in the theatre. 
• The theatre is a nut free zone, as many children have severe, life threatening allergies. 
NO PEANUTS or NUT products may be brought to our theatre. 
• Photography, audio and video recording during a performance are prohibited by the Canadian 
Theatre Agreement. 
• Students are not permitted to leave the theatre unless they are accompanied by an adult. 

ENHANCE YOUR VISIT: 

Encourage your students to look at different aspects of the production. Before the show, identify tasks 
for your class. Have one group of students focus on the set, another listening for the music and sound 
effects, a third watching the lighting and a fourth, the costumes. Compare notes after the show about 
what they observed. Your students will be more informed and they will be surprised by how much they 
noticed. 
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THE STUDY GUIDE
 THEMATIC OVERVIEW
 
In our world today, we try to be sensitive to one another and to our environment. We endeavour to make a difference in ensuring our 
planet’s long-term health and well-being for future generations. In order to affect positive change in our world, we need to work with 
our students and, together, cultivate responsibility, respect and critical thinking skills, so that we can make conscientious choices now 
and as we grow. 

In Jack and the Bean, Jack is faced with difficult decisions and must make sacrifices so that he and his father can survive. This play 
explores environmental and financial responsibility. This new telling of Jack and the Beanstalk reveals that the strength and creativity 
necessary for inciting change can be found within each and every one of us and inspires students to discover their own power, in order 
to help one another and contribute to the world in which they live. 

In this guide, you will find activities and exercises that, while giving students the chance to play, learn and create, explore themes of en-
vironmental and financial responsibility. The pre-show unit explores storytelling and movement, with a focus on environmental learn-
ing. The post-show unit provides students with the opportunity to reflect on the performance and to consider more deeply the themes 
of caring and responsibility as they pertain to money, how we discern value and the importance of financial literacy. It is our hope that, 
by integrating these exercises into your curriculum, both before and after the performance, and by adapting them to suit your students’ 
particular needs, this study guide will enhance their experience of Jack and the Bean. 

STRANDS AND CURRICULUM CONNECTIONS 
 CURRICULUM CONNECTIONS: Supports play-based full-day Kindergarten Curriculum, Environment 
 Education, Language 

 CHARACTER EDUCATION CONNECTIONS: Co-operation, Kindness and Caring, Responsibility 
 
 THEMES: Financial Responsibility, Environmental Responsibility, Determining Values, Concern for     
 Others 

SYNOPSIS 
This new spin on the much-loved story finds Jack, a farmer’s son, surrounded by land that just won’t grow anything.   “The dirt’s dead,” 
says his father, who sells off everything they own, little by little, to buy food so they can eat. When Jack finally has to sell his toys for 
food, he trades them instead for magic beans, which takes him on an amazing journey of excitement and peril. Jack climbs the giant 
stalk from which the magic beans grow and reaches a green and fertile land in the sky. There, Jack discovers the source of the trouble 
with his farmland and learns how to make it fertile again. 

Commissioned by YPT and developed with help from children at Casa Loma Early Learning Centre, Market Lane Public School and 
the Parent’s Resource Centre this production uses audience participation and a magical surrounding environment. 

GLOSSARY 
 Afford   to have enough money 
 Biodiversity a variety of animal and plant species in a particular environment 
 Budget  to plan the spending of money according to what one can aff ord 
 Character a person or animal in a novel, play, etc. played by a performer; a role 
 Earn  to obtain money in return for work 
 Narrate   to tell a story
 Need   a requirement or necessity
 Organic  matter comprised of or derived from plants or animals; also used to describe plants or   
   food produced without the use of chemical fertilizers or pesticides 
 Price   the amount of money or goods for which something is bought or sold 
 Priceless  something so valued that it cannot be sold for any amount of money 
 Sacrifice  to give up something that is valued for the sake of something more important 
 Survive  to remain alive 
 Tableau a silent, motionless group of people arranged to represent a dramatic scene; a frozen pic  
   ture 
 Trade   to exchange products or goods 
 Value   the worth or importance of something; the amount of money attributed to something 
 Want   a desire or wish 

A NOTE FROM THE DIRECTOR, KIM SELODY 
Why retell an old fairy tale like Jack and the Giant Beanstalk? 
This is a good question. Fairytales have survived for eons, because they are a 
useful tool to pass on knowledge from one generation to the next. We hear the 
story as a child and we then retell it as an adult. As our society and cultures 
change and evolve, our stories need to evolve as well. Linda A. Carson has 
brought a new perspective to an old story that makes it not only relevant to 
today’s world, but an imperative story for the next generation and possibly the 
one after that. 

Often fairytales contain simple ideas which become profound as they develop 
through the story. In order for these ideas to take root, they need to be 
experienced, as well as told. By using guided play experience in our production, 
we hope to have these ideas grow in the fertile minds of children. 

Maybe when they are adults, they will tell their children this story. Or maybe, they will adapt it into something 
new, because this story will not be needed in this way any more. Maybe we will all understand how important a 
living soil is for our sustainability. That is a hopeful thought. 

Starring Allan Zinyk and Tim Carlson
Director Kim Selody 

Playwright Linda A. Carson 
Senic Designer Al Frisk

Lighting Designer Graham Ockley

Properties Designer Carolyn Rapanos
Costume Designer Stephanie Kong

Costume Designer Assistant Nicole Bobick
Mask Designer Mac Hiller/ Rick Holloway

THE COMPANY 
THE CAST 



AN INTERVIEW WITH THE PLAYWRIGHT, LINDA A. CARSON
 
What prompted you to write this play? 
There were a few things that prompted me to start working on this play. I took a soil science course at the Uni-
versity of Guelph a few years ago and was amazed to have my eyes opened to the millions and billions of life 
forms that were present in a teaspoon of rich dirt. So, I wanted to do something for young audiences that would 
remind us that the dirt was not simply dirt, but an important part of our life cycle. The second thing that I 
wanted to do was to take the audience on an outdoor adventure, because I used to have so much fun climbing 
trees, digging in the dirt and collecting bits and pieces from the woods. Finally, I love the notion of “story” and 
the importance of stories in our lives. The stories that I hear and read often help me figure out who I am and how 
I feel about something. 

What is it about the original story of Jack and the Giant Beanstalk that inspired you? 
When I was young, I loved the story of Jack and the Giant Beanstalk. In my imagination, I used to climb up the 
beanstalk right along with Jack. And, of course, there was always that Giant. I loved getting scared by the Gi-
ant, but also knowing I could escape safely down the beanstalk and out of the story. Since I wanted to tell a story 
about the dirt, it seemed strange to be drawn to a story that climbs up into the clouds, but then I began to won-
der what was wrong with Jack’s farm. Why did he have to sell the family cow? Why couldn’t his family grow their 
own food? Suddenly, I was inspired to retell this age-old story with a focus on the soil in which the magic bean 
grows. 

One of the themes in this play is that of responsibility, to one another and to the earth. Why is learning 
responsibility an important part of Jack’s journey? 
It is difficult to feel responsible for things we can’t see, like the tiny bugs in our dirt that help our plants to grow. 
In this day and age of gadgets and gizmos, cars and airplanes, superstores and water parks, it is hard to remem-
ber that there is a vast natural world just outside our door that is intricately connected to us. I think Jack’s jour-
ney of responsibility in this play is simply to see the bigger picture of our natural world and, with him, we learn 
that there are many life forms that depend upon us, just as we depend upon them and we have to be careful to 
keep the balance.

What do you hope audiences will take away from the show? 
I hope audiences take away the experience of having a great time in the theatre. I hope they have fun meeting the 
characters and becoming engaged with the story. And I hope they come away with questions. What really is in 
the dirt below our feet? Is there a whole other world down there? What exactly is in a teaspoon of dirt? 

Why do you choose to work in theatre? 
I like the way theatre uses the imaginations of the audience to tell its stories. When I watch a film, my imagina-
tion does not have to do much work, because all the visuals are laid out clearly before me, but when I read a book 
or go to the theatre, my brain has to work to figure out what is going on and then it magically takes me into the 
world I am witnessing. Without the audience, there would be no play, because their imaginations are the final 
ingredients to make it all work. 

I also like working in the theatre, because I get to work with so many amazing artists. The designers, the music 
composer, the director, the dramaturg, the artistic director, and the actors all bring their brilliant ideas and inspi-
rations into the process of creation. I am never alone in my work. It is truly a collaborative process. 

UNITS OF STUDY 
CURRICULUM EXPECTATIONS 

By participating in the following activities, students will: 
• Use social skills in play and other contexts; interact coopera-
tively with others in classroom events and activities 
• Listen and respond to others for a variety of purposes 
• Use language to talk about their thinking, to reflect and to solve 
problems 
• Respond to a variety of drama and music experiences by ap-
plying the elements and conventions of dance, drama, music and 
visual art to communicate feelings and ideas 
• Develop and apply skills in fi nancial literacy; identify ways in 
which fi nancial responsibility connects to respecting and working 
with one another, as well as caring for the environment 
• Identify ways in which they can care for and respect the en-
vironment, including personal action that they themselves can 
take to minimize harm to the earth and help maintain a healthy 
environment for living things, including human beings

 

• Describe changes or problems that could result from the loss of 
some kinds of living things that are part of everyday life 
• Investigate and compare the basic needs of humans and other 
living things, including the need for air, water, food, warmth and 
space 
• Describe how showing care and respect for all living things help 
to maintain a healthy environment 
• Describe the ways in which plants and animals depend on each 
other 
• Describe the different ways in which plants are grown for food

PRE-SHOW QUESTIONS – ALL GRADES 

• What does it mean to need something? 
• What does it mean to want something? 
• How do we decide how to use our money? 
• How do we know what we can aff ord to buy? 
• How do we know how long money will last? 
• What happens when someone loses their job? 
• What is value? 

• What does priceless mean to you? 
• Can you think of something in your life that is priceless? 
• Where does food come from? 
• What does it mean to recycle? 
• What does it mean to compost? 
• What do plants need to grow and survive? 

Materials: 
• A traditional version of the Jack and the Bean story 
• You may have a version you like to use, but several differ-
ent ones can also be found here: 

• Music (Preferably Instrumental) 
• Portable Audio System 

Objective: 
Through this activity, students will have the opportunity to 
work cooperatively to listen and respond to the story and to 
communicate feelings, ideas and stories by applying ele-
ments of dance and drama. 

Directions: 
• As a class, read one of the versions of Jack and the 
Beanstalk. 
• After reading the story, put on some music and have stu-
dents move freely throughout the room. 

• As the students become more comfortable moving to 
the music, ask them to interpret the movement of various 
objects and characters explored in the story: 

1. Jack 
2. Jack, when he discovers he must sell his cow 
3. The Cow 
4. The Bean Seller, when trying to convince Jack to trade his 
cow for the beans 
5. Jack’s Father, when he learns that Jack has traded their 
cow for the beans 
6. A Beanstalk, as it grows 
7. The Giant 
8. The Giant, when he finds Jack 
9. Jack, when he is discovered by the Giant 
10. The Magic Harp 
11. The Hen that lays the Golden Eggs 

Teacher Prompt: 
As they move, encourage students to think about elements like 
fast vs. slow, short vs. tall, small vs. big, movement vs. still-
ness, light vs. heavy, etc. 

PRE-SHOW ACTIVITIES 
ACTIVITY 1.1: STORY EXPLORATION THROUGH MOVEMENT 

http://www.pitt.edu/~dash/type0328jack.html


Directions:  
• As a class, discuss the play and decide upon three 
definitive moments that designate “The Beginning”, 
“The Middle” and “The End” of the story. 
• Divide the class into small groups of approximately 
4 or 5 students. 
• Building upon the first portion of this activity, have 
students continue to explore storytelling through 
physicality and movement, have each group devise 
one tableau for each of these three moments. 

Teacher Prompt: 
Remind students to consider the elements of movement they 
explored in the previous exercise, particularly how physicality 
can help to communicate character. 

• Have each group present their tableaux to the rest 
of the class and, following each presentation, work 
with your students to identify the characters in 
each group’s set of tableaux. 

Debriefing Questions: 
In this activity, we practiced storytelling without any 
narration. 
• Was it difficult to communicate with the audience 
without using words? 
• What can we communicate with our bodies that 
we cannot communicate with words? 
• What worked well for each group? 
• What other ways of storytelling might we use? 

MONE Y MATTERS Try to remember which image or per-
son is on each coin. Once you’ve mastered that, see if you can 
learn and remember what appears on both sides of each coin! 

ACTIVITY 1.2: STORY EXPLORATION THROUGH TABLEAUX 

Materials: 
• “Sun Particles” Text (Appendix A) 
• Chart Paper or a Blackboard 
• Markers or Chalk 

Objective: 
Through this activity, students will work together to apply 
the elements of dance and drama in order to communicate a 
story. They will investigate the needs of living things, as well 
as learn and describe the ways in which plants are grown. 

Directions: 
• Have students spread out throughout the room. 
• Read the “Sun Particles” passage (Appendix A) aloud and, 
as you read, have students, incorporating the movement 
skills they practiced in the previous exercise, physically 
express what is happening in this story. 

• Then, divide the class into 4 groups and assign each group 
one of the following elements of plant growth: Seed, Sun, 
Soil and Rain. 
• Have students brainstorm how their assigned element is 
affected by the other three (For example, if you are the Seed 
group, you would think about your relationship with the 
Sun, the Soil and the Rain.) 
• Next, have students brainstorm how other environmen-
tal factors (such as wind, frost, drought, floods, pollution, 
garbage, etc.) might affect the growth of plants. 
• Have each group share, through movement and tableaux, 
their findings with the rest of the class. 
• Discuss together how each of these elements work togeth-
er and are, in turn, affected by other factors. 

EARTH MATTERS Red Wiggler Worms don’t have lungs 
like us… They breathe through their skin! 

ACTIVITY 2: WHAT DOES A PLANT NEED? 

*This activity has been adapted from Foodshare’s Eat-In Ontario Workshop Outlines for K-12: Rotten Apple Party http://
www.foodshare.net/download/EIO/Gr1-Rotten%20Apple%20Party.pdf 

Materials: 
• a large apple 
• a sharp knife 

Discover all of the different ways coins can be used to express the day’s date. Be creative and try to explore all possibilities!

ACTIVITY 3: UNDERSTANDING THE EARTH’S LAND USE 

Objective: 
Through this activity, students will learn and describe 
changes or problems that cause and are the result of de-
creased farmland and will identify ways in which the envi-
ronment, particularly the ways in which human beings use 
the land, can be cared for and better respected. 

Directions:
• Have students sit or stand, so that they can all see the 
apple. 
• Have them imagine that this apple is the Earth. 
• Slice the apple into 4 even pieces. 
• Take 3 of these pieces and ask students what they think 
they represent. (Answer: These represent the oceans of the 
world.) 
• Take the remaining quarter and ask students what they 
think this piece represents. (Answer: This represents the 
total land area on earth.) 
• Slice this “land” quarter in half and set one piece aside. 
Ask students what they think this piece represents. (An-
swer: This is land that human beings cannot use i.e. polar 
areas, swamps, deserts, very high or mountainous areas.) 
• Take the other 1/8th piece and ask students what this rep-
resents. (Answer: This is land where people live.) 
• Slice this piece into 4 sections, so that you have 4 1/32nd 
pieces of apple. 
• Take 3 of these pieces and ask students what they repre-

sent. (Answer: These are places where food cannot grow, 
because it is too rocky, wet, cold, steep, or because the soil 
is poor. They also represent land that could be used to grow 
food, but are instead buried beneath cities, highways, sub-
urbs, shopping malls and other human-made structures.) 
• Take the remaining 1/32nd slice of apple and carefully 
peel it. Ask students what this small bit of peel represents. 
(Answer: It represents the surface of the earth where we 
grow our food.) 

Debriefing Questions:
• Is the amount of land on which we can grow food
increasing or decreasing? What might be some
reasons for this change?
• What is biodiversity?
• What are pesticides? Is there anything wrong with
using them? What are some alternatives to pesticides?
• What does it mean to grow something that is
organic?

EARTH MATTERS
Worms are very delicate creatures, but if a tiny part of their 
body is cut off , like the tail, it will heal and grow back. This is 
called regeneration!
Red Wiggler Worms eat their weight in organic matter every 
day!
The total weight of about 1,000 Red Wigglers is 1 pound.

Materials: 
•Recycled Materials (that students will bring in from home) 
• Other Art-Making Materials, As Needed 

Objective: 
Through this activity, students will work cooperatively to 
identify ways in which they can care for and respect the 
environment and will apply the elements and conventions 
of visual art in order to communicate their understanding.
 
Directions: 
• In the weeks prior to the performance, have students bring 
in materials from home that can be used again to create 
something new. 
• As a class, explore the structure and appearance of a bean 
plant. 
• Have students consider what an artistic rendition of a gi-
ant beanstalk might look like and brainstorm possible ways 
to represent it on a large scale. 
• Have students work together to build a beanstalk using the 
materials they have accumulated. 

Teacher Prompt: Students may choose to incorporate and 
present the strategies they have learned for environmental 
responsibility as part of their artistic creation. 

ACTIVITY 4: LET’S RECYCLE! 

Debriefing Questions:
• In Canada, we have three waste reduction
strategies: Reduce, Reuse, Recycle.
• What does it mean to reduce?
• What does it mean to reuse?
• What does it mean to recycle?
• Why do they appear in this order?

EARTH MATTERS
Worms are very sensitive to the sun. Sun exposure can easily 
harm or kill
worms. They are safest beneath the soil!



Materials: 
• Bean Plant Growth (Appendix B), cut out 
• Recycled Materials (that students will bring in from home) 
• Markers or Crayons 
• Other Art-Making Materials, As Needed 

Objective: 
Through this activity, students will apply the elements and 
conventions of language and visual art in order to commu-
nicate what they have learned about bean plant growth. 

EARTH MATTERS 
Red Wiggler Worms have the lifespan of about one year. 

Directions: 
• Cut out the six steps for Bean Plant Growth (Appendix B). 
Before sharing this with your students, make sure the steps 
are out of order. Then, as a class, talk about each step and 
discern the appropriate order together. Then, discuss the 
following: 
1. What does a plant need to grow? 
2. What is the job of the roots of a plant? 
3. Why do flowers bloom on plants? 
Have students represent the growth of a bean plant by 
creating a work of art using recycled and other art-making 
materials. 

PRE-SHOW CULMINATING ACTIVITY: BEAN PLANTS

POST-SHOW QUESTIONS – ALL GRADES 
• Why is Jack’s father’s farm failing? 
• What did Jack have to sacrifi ce in order to earn money to feed his family? 
• What do you have that would be the hardest to sacrifi ce? 
• How did Jack’s life change from the beginning of the story to the end of the story? 
• What do humans do that can hurt the environment? 
• What can we do at school to help the environment? 

POST-SHOW ACTIVITIES 
ACTIVITY 1: REFLECTION

Materials: 
• Reflection Template (Appendix C) 
• Writing Utensils 

Objective: 
Through this activity, students will practice active listening 
skills and will use written and oral language to respond to 
and reflect on their theatrical experience. 

Teacher Prompt: 
This activity may also be done exclusively as a whole class 
discussion. 

Directions: 
• Have students reflect on their experience of the play by 
filling in the template. 
• Have students share their reflections as a whole class. 

EARTH MATTERS 
Humans beings each have one heart… Red Wiggler Worms 
have five! 

ACTIVITY 2: BODY BIOGRAPHY 

Materials:
• Chart Paper 
• Markers or Crayons 

Objective: 
Through this activity, students will interact cooperatively with others in order to communicate their feelings, ideas and 
understandings about the theatrical performance, particularly the aspect of characterization. Students will use language, as 
well as the elements and conventions of drama and visual art in order to respond. 

Directions: 
• Divide the class into groups of 4. Working in these groups, 
have students make an outline for each of the following 
characters:
1. Jack 
2. The Gardener 
3. The Giant 
4. Jack’s Dad 
5. Squirm
 
Teacher Prompt: 
A fun way to create these templates is to have a student lie 
down on the chart paper and have another student trace 
the outline of their body. 

• Using the following instructions, have students fi ll in the 
bodies of their characters: 
1.Mind: 
Write/draw things this character wants to do in the future; 
their dreams. 
2. Heart: 
Write/draw what or who this character loves. 

3. Left Leg: 
Write/draw an activity that this character loves to do. 
4. Right Leg: 
Write/draw a place you want to go. 
5. Left Arm: 
Write a word that this character would use to describe him 
or herself. 
6. Right Arm: 
Write a word that other people would use to describe this 
character. 

Extension: 
Have students create their own personal body biographies 
like the ones they made for each character. Working in 
pairs, have students trace one another and come up with 
their own ideas about words and images to describe them-
selves. 

EARTH MATTERS 
Worms are most comfortable in a moist environment. 

ACTIVITY 3: MONEY, MONEY, MONEY 
Materials: 
• “Money, Money, Money” Poem (Appendix D) 
• Chart Paper 
• Markers or Crayons 

Objective: 
Through this activity, students will work together and use the elements and conventions of drama and music in order to 
listen to, interpret and dramatize a poem. 

Directions: 
• Divide students into 6 groups. 
• Have each group learn and present one stanza of 
the poem, “Money, Money, Money” (Appendix D). 
• Their presentation should include movement, tableaux and narration. 
• Have each group present their stanza. 
• Sequentially, the class can then perform the poem in its entirety. 
• Next, working in the same groups, assign each a different type of currency: Penny, Nickel, Dime, 
Quarter, Dollar, Toonie). 
• In their groups, have students brainstorm everything they know about their assigned coin. 
• Then, have them devise a poem that communicates their knowledge of their particular coin and create a presentation 
around it that, again, includes movement, tableaux and narration.
 
Extension: 
Have the class portray math problems using their amounts. For example, the teacher can call out “1 dollar minus 1 quarter” 
or “3 dollars minus 16 cents” and students will portray the equation physically and then, as a class, figure out and represent 
the answer. 

MONEY MATTERS 
How many different ways can you make 5 cents? 10 cents? 25 cents? 50 cents? A dollar? 



POST-SHOW CULMINATING ACTIVITY: PRIORITIZING AND DISCERNING VALUE
CULMINATING ACTIVITY 1.1 NEEDS VS. WANTS 

Materials: 
• Needs and Wants (Appendix E), Cut Out (with enough copies so that every pair of students can share one list) 
• Blank Paper 
• Markers or Crayons 

Objective: 
Through this activity, students will work cooperatively to reflect on their understanding of their own needs and priorities, 
in order to discern the basic needs of all human beings. Students will communicate what they have learned using language 
and by applying the elements and conventions of visual art. 

Directions: 
• Organize students into pairs. 
• Have each pair of students organize their words into one of two categories: “Needs” or “Wants”. 
• Then, work through this process together as a whole class. 

Debriefing Questions: 
Were there any words that some students placed in the “Wants” category that others placed in the 
“Needs” category? 
If so, why might this be? 
Were there any words that everyone agreed to be something we need? 
If so, why might this be? 

MONEY MATTERS Make piles of coins of equal amounts using different currency combina-tions. Does the tallest pile equal 
the great amount of money? Does the shortest pile equal the least? 

CULMINATING ACTIVITY 1.2 PRICELESSNESS 

Jack: Priceless? 
Gardener: Yes, priceless. Worth more than all the money in the whole universe! 

Directions: 
• Have each student draw a picture of their favourite thing in the whole world, something they would never sell in a mil-
lion years. 
• Have students explain their priceless possession. 
Encourage students to think about the following in their explanation: 
When did they acquire it? 
Was it a gift? 
Is it something they can share with others? 
Building upon what you discussed in the previous activity, is your priceless possession a “need” or a “want”? 

MONEY MATTERS 
To make coin rubbing art, lie a coin flat on a table or desk. Set a blank piece of paper on top of the coin. Holding the paper 
down firmly and keeping the coin in place, gently rub your pencil overtop of the coin using the side of the pencil led. Rub back 
and forth until an impression of the coin appears. Continue until the whole coin shows up. Make it as dark or as light as you 
like and then repeat with the other side of the coin. Try it with other coins too!

APPENDIX A 

“SUN PARTICLES” 
Curl into a ball and imagine that you are a tiny seed buried in the rich soil. The energy from the sun is stored in-
side your skin and nourishes you as you begin to slowly grow. Soon, you burst open and your roots grow down-
ward, sucking in particles of sunlight, energy, and water that have waited hundreds of years for you. Your grasses 
grow tall as they use the sun’s energy to make food out of water and air. 

A bug crawls through your grassy top, nibbling on the green blades. Now the bug has absorbed the particles of 
sunlight, so you have become the bug. You crawl high on a blade of grass. A sudden burst of wind shakes the 
grass and you lose your grip and splash! You have fallen into a stream. Under the water, a fish notices the rippling 
surface and snap! A big fish has eaten you. 

Now, because the fish has eaten the bug, the fish has absorbed the particles of sunlight and you have become 
the fish. You swim quickly along the shore, gliding through the water. The water runs along your smooth, shiny 
scales. 

Wading along the water’s edge is a bear. He slaps his huge paw into the water and scoops you out. You land on 
the ground, gasping for air. Then, gulp! The bear has swallowed you whole. Now you have become the bear.  You 
slowly meander through the forest.  Your thick fur coat keeps you warm from the wind. Still hungry, you search 
for food. 

Quietly creeping through the woods is a hunter. The hunter follows you, silently sets an arrow in their bow and 
lets it fly. You are hit by the arrow. The hunter has killed you. The hunter uses the bear meat to make a stew. The 
stew smells rich and salty. Steam rises from the pot. Now, eating the stew, you become the hunter.  The particles 
of sunlight from the tiny seed are a part of you. 

Where will they go from here? 

Adapted from 
http://www.ontarioecoschools.org/curriculum_resources/downloads/Celeb_ EcoSch_Lesson_ 3_Gr_1,2,3,7.pdf 
(p. 23) 






